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Standards change reporting of resulits

District’s report cards provide more than A's & B’s

By Allison Westfall

When report cards are
released in the Bruneau-Grand
View School District, students
get a lot more than just A’s or
B’s.

Four years ago, the district
that serves about 450 students
switched from a traditional
grading system to one based on
achievement standards. The
result is a grading system and
report card that detail a stu-
dent’s progress in learning what
students are expected to know
and be able to do.

Teachers and administra-
tors say the approach provides
clarity of what should be taught
during the school year and cre-
ates greater accountability.

Parents who like the report
card point to the detailed infor-
mation it provides about their
children’s strengths and weak-
nesses. And there are critics
who say the system still needs
more standardization and
explanation.

Making the grade

Under the district’s stan-
dards-based system, a student
gets two letter grades for a
class: one for academics and
one for non-academics. Both

Schools
budget with
‘bare bones’
state funding

The Idaho Legislature
approved about $965 million in
public school funding for FY
2005.

Superintendent of Public
Instruction Marilyn Howard
described the appropriation as
“bare bones” as some programs
were reduced and others held to
2003-04 levels.

The budget holds support
unit funding at the same level as
FY2004 and provides about $2
million additional funding for an
online virtual charter school.

Other highlights from the
budget include:

- Maintain technology fund-
ing at $8.4 million;

- Provide no state funds for
ISAT remediation;

- Increase beginning teacher
salaries to $27,500.

- Provides salary funds for
increases in education but not
experience.

Inside

On Page 2 - School tries
student-led conferences.

On Page 3 - Answers to
frequently asked AYP
questions.

On Page 4-5 - State re-
leases School Report Card
for 2002-03.

grades are based on a 4-point
scale, with a 4 as the highest
score.

The academic grade repre-
sents the student’s mastery of
standards determined by tests,
quizzes, assignments, and other
factors.

The nonacademic grade
covers other skills such as par-
ticipation in class, assignments,
and behavior.

A grading rubric explains
the different grades and the
level of mastery each repre-
sents.

Using a computer pro-
gram, teachers are expected to
update a student’s progress
each week. Students and their
parents receive the detailed

reports four times a year and
they can sign up for weekly
progress reports.

Both class grades count for
eligibility for sports and activi-
ties and are recorded on the stu-
dent’s transcript. The official
grade point average comes
from the academic grade only.

Informing parents

Bruneau-Grand View
School Board Chair Karlette
Merrick has three children who
have graduated from the dis-
trict’s schools and two current-
ly enrolled. Having seen both
types of reports, Merrick said
she likes the standards-based
approach.

“It gives parents so much
more information than they had
in the past, especially the high
school report cards,” she said.
“I love that it breaks out the
academic and the non-academ-
ic. It used to be if a student mis-
behaved or got on the bad side
of a teacher, that affected the
grade. This gives a true picture
of what they are doing academ-
ically.”

Continued on Page 2

Group works on developing
Power Standards for Idaho

A state committee is
reviewing the first draft of pro-
posed Power Standards in
math, language arts, social
studies, and science.

“Not all of our achieve-
ment standards are equal in
importance,” said Deputy
Superintendent Mary Ann
Ranells  of  the State
Department of Education. “By
prioritizing standards, teachers
can identify those that are criti-
cal to student success and
ensure they are taught in
depth.”

Power Standards are not
new or different standards.
Instead they are culled from the
state’s current achievement
standards and represent those
elements essential for student
success.

The department is leading
the effort to develop Power
Standards as part of the Idaho
Student Information Manage-
ment System. Once finalized,
the Power Standards will be
used as some instructional and
reporting pieces of (ISIMS) are
developed.

Ranells said several dis-
tricts already have combed the
standards to identify the areas
that need the most instructional

NATIONAL SPOTLIGHT
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Darin Oswald/The Idaho Statesman
Dustina Abrahamson, Fort Hall, dances with Ohio academic decathletes Andrew McMahon,
16, and Brian Konzman, 18, in a friendship circle April 13 at The Grove in Boise. The Idaho
Academic Decathlon provided a Cultural Day for students arriving from across the nation to par-
ticipate in the Academic Decathlon National Finals hosted in Boise.
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New information system moves to Phase |

More than 60 school districts are
preparing to implement the Idaho Student
Information Management System (ISIMS)
as part of Phase I of bringing the new sys-

tem to life in Idaho schools.

The consistent statewide information
system for all schools was approved by the
2003 Legislature and the start-up cost fund-
ed by the J.A. and Kathryn Albertson.

The ISIMS project creates a statewide,
student-information management system
and curriculum management system.

The system will provide new resources
for parents, teachers, students and all Idaho
education stakeholders. The project will

ISIMS updates

When is the state’s new information
management system coming to your
district? Check out the web for
updates: isimsproject.org

A student information management

system (AAL software is recommended)
that provides student scheduling, grade

all users.

include a centralized, uniform system with
a host of web-based resources and tools for

During the next three to five years, the
new system is expected to be put in place in
all the state’s school districts and charter
schools. System features include:

reporting, attendance, transcripts, progress
toward graduation, and information;

A Curriculum Management System
(Plato software is recommended) that pro-
vides standards based reports, progress
reports, state standards, district curriculum,
on-site resources, web-based resources,
assessment and grading tools, and assess-
ment history;

Data Analysis and Reporting that
provides local, state, and federal reports;
analysis for classroom use; disaggregated
data; and research and trends.

On the web

The Curriculum Ladders for
Reading, Language Arts and
Math are available at
http://www.sde.state.id.us/ad
min/standards/

attention by each grade level.

This spring, nearly 160
teachers across the state
reviewed local efforts and state
standards to create the first
draft of Idaho’s Power
Standards. The group is
reviewing the draft with the
goal of having a final version
by fall.

The department’s Tech-
nical Advisory Committee, a
group of testing experts that
advised the state on the first
phase of its testing and
accountability systems, also
recommended the state consid-
er the Power Standards.

Rather than trying to
develop tests to measure every
standards, the state could use
the Power Standards to focus
testing on those skills and
information considered essen-
tial to learning.

Changes
under way
in AYP

The Adequate Yearly Progress
(AYP) determinations for schools
will be different for 2003-04.

Depending on the data avail-
able from the state’s testing ven-
dor, the State Department of
Education aims to have prelimi-
nary reports
for schools to
review in July.

The 30-day On Page 3
appeal win-

dow will fol- Answers to fre-
low.

quently asked

Schools iden- Ayp qlestions.

tified as miss-
ing Adequate
Yearly Progress for two consecu-
tive years will become “needs
improvement” schools and must
offer choice to students in the
school this fall.

Changes for 2003-04 include:

New grade levels added --
AYP will include results from 3rd
and 7th grade in addition to 4th,
8th, and 10th grade.

New flexibility applied -- This
spring the U.S. Department of
Education announced new flexi-
bility in the areas of participation
and limited English proficient
students.

New ethnicity added -- To
conform with federal require-
ments, Native Hawaiians will be
reported as a separate subgroup.

Language Arts ISAT added -
- Schools must meet an overall
target for proficiency in this sub-
ject to be deemed as making AYP.
Subgroup performance will apply
only if the school is using the
“Safe Harbor” provision.
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Students take lead in parent conferences

By Heather Frye
For News & Reports

McCALL  --  Deirdre
Bingaman and Susan Buescher
remember their parent-teacher
conferences well, if not fondly.

Bingaman recalls waiting
anxiously, wondering what was
being said about her. Buescher
recollects the frustration of deci-
phering her standardized test
scores.

But Bingaman, a Payette
Lakes Middle School language
arts teacher, and principal
Buescher are not putting their
students through that.

Payette Lakes students are
not only in on parent-teacher
conferences, they're running the
show.

“It’s kind of a neat thing to
see these students take owner-
ship in their work and learning,”
Buescher said.

A few other Idaho schools,
such as junior highs in Lewiston
and Priest River and elemen-
taries in Pocatello also are using
student-led conferences as an

assessment tool. But they are
among the minority in Idaho.
Payette Lakes is the only school
in the McCall-Donnelly School
District to do student-led confer-
ences.

Payette Lakes decide to try
the new format after district
training on assessment literacy
where teachers learned about

student-led conferences,
Buescher said.
Switching systems was

tough, she said, “but once we
did it, we pretty much had total
buy-in from staff.”

Payette Lakes students
begin the semester by setting
measurable goals in each sub-
ject. Goals are based on previ-
ous grades, teacher input and the
student’s own assessment of
strengths and  weaknesses,
Bingaman said.

Throughout the semester
students keep track of their work
and chart their academic growth
in a portfolio.

At conference time, parents
are sent invitations and students
practice what they will discuss

On the web

The Idaho State Journal pro-
filed student-led conferences
offered in the Pocatello
School District in April. The
story available on the State
Department of Education’s
website under the April 12
daily news.

with their parents.

Students and parents do not
visit every teacher. Instead they
meet with an advisory teacher
who randomly drops in on the
conferences to answer questions
if needed.

“Mostly it’s the kids’ show,”
Buescher said. “It’s their chance
to be in charge.”

Last year the school began
teaching students to interpret
their Idaho Standards
Achievement Test scores for
their parents as well.

Parents can speak with their
child’s teachers after the student
conference.

Grades are given out last.

“We don’t want parents to
just fixate on the grades,”
Buescher said. “It’s not just
about grades, it’s about the
whole process. ...We are trying
to promote communication
throughout the year, not just the
three or four times when grades
come out.”

Parents and students are sur-
veyed after the conference to
measure successes and deter-
mine where improvements need
to be made. Teachers and admin-
istrators assess the survey data
and comments and use them to
iron out problems and “tweak’
the way the conferences are held
each year, Buescher said.

Some hurdles never go
away, Bingaman said.

Some McCall parents don’t
like the student-led conferences,
preferring to speak with the
teacher. Others don’t come at all
or are frustrated when grades are
not presented up front.

But the data overwhelming-
ly indicates that the majority of
students and parents like the stu-
dent-led conferences.

Bingaman said students are
enjoying the greater responsibil-
ity.

“We surveyed some stu-
dents last year and asked them
why they liked the conferences,”
she said.

“They made comments like,
‘I loved the fact that the teacher
and my parents weren’t talking
behind my back.””

McCall Donnelly
Superintendent Terry Donicht
said the ultimate value of the
new format is increased learn-
ing.

“Student-led conferences
appear to be popular with all the
parties involved, but their real
strength should be the likelihood
that the use of these conferences
will enhance student learning,”
he said. “It has been said that if
students understand what is
expected of them, they will be
better equipped to meet the
expectations. You are much
more likely to understand the
expectations if you have to
explain your progress towards
meeting them to your parents.”

Reporting results

Continued from Page 1

Merrick said the district provided
inservice to educate staff, students, and
parents on how to use the new cards.

“At first it was hard. I heard from
parents who said ‘This is so much infor-
mation I don’t know what to do with it,’
” she said. “Most parents don’t follow
what’s going on or understand standards.
We had to educate them about what stan-
dards are and it is a continual process.
One of the good things is it has made
them (parents) really realize there are
standards set in the classroom and teach-
ers are supposed to be teaching to those
standards.”

There are some parents in the district
who don’t like the system. One critic said
that the teacher-established criteria for
academic and nonacademic grades are
too arbitrary. The critic would like to see
the district return to a single grade per
class.

Informing teachers

The district made the grading switch
at the same time it was aligning its cur-
riculum to the state’s achievement stan-
dards.

Rimrock Junior Senior School
Principal Vickie Chandler said the
change was an important part of imple-
menting standards into classroom
instruction.

“I think as a staff we are much more
aware of each and every standard in the
curriculum,” she said. “The report also
provides a greater level of accountability
because it shows that every standard has
been covered, not just the favorites.”

The two-prong approach of report-
ing on academic and non-academic work
helps diminish “grade inflation,”
Chandler said, because it allows for a stu-
dent’s effort to be recognized separately
while the academic grade reflects what
the student has proven he knows and can
do.

Rimrock teacher Connie Carpenter
said the emphasis on standards has
helped focus instruction on what students
are supposed to be learning and validates
classroom lessons and activities.

“We all know teachers who used to

BRIEFS

U.S. History (Post WWI) 3 Quarter

The Bruneau- Academic Grade Non Academic Grade

Grandview A- 343 A-| 3.3

School Standard 1: Critical Thinking/Analytical 3.48 | Effort: Participation 3.3
i Skills

D

c;g;c;:ss;: Standard 5: International Conflict 3.5 Behavior: Groups 3.3

information Standard 6: Cultural/Social 3.83 | Effort: Assignments 3.3

about a stu-

dent progress
on standards
such as this
sample from
a U.S. History
class.

A one-page grading rubric describes what each of the scores on the 4-point scale means for

academic standards and non-academic factors. For example:

e A “4” on a information-based standard indicates, “The student has a complete and detailed
understanding of the information important to the topic.”

e A “4” on a skill or process-based standards indicates, “The student can perform the skill or
process important to the topic with no significant errors and with fluency. Additionally, the
student understands the key features of the skill process.”

e A “4” on a non-academic skills such as participation indicates, “The student participates in
classroom activities and discussions without being asked.”

spend months on a project. When it was
done, the student knew a few concepts
very well, but there was a lot of material
left uncovered,” she said. “This makes all
teachers accountable for the basic infor-
mation all students need to know in each
specific area.”

Carpenter said the non-academic
grade is important, too. “We hear from
businesses that they want people who
show up, can work well in groups, and
can get things done on time. You can see
that in the non-academic grade.”

Switching gears

Changing systems wasn’t easy even
with consensus from district staff to take
on the project.

“It wasn’t actually the most popular
thing to do because it was so different,”
said Chandler, who was a teacher at the
time of the switch. But the teaching staff
was committed to the project and avoid-
ed a year’s delay in order to implement it
quickly.

Carpenter said she had some con-
cerns in the beginning. “At first, |
thought I would have to rewrite a lot of
what I did, but soon I could see how I
could adapt my materials to this.” Now
she helps train teachers new to the dis-

trict.

The district also had the strong sup-
port of the school board and the adminis-
tration.

“At the time this was put into place,
it really made us focus as a board and
support our teachers in putting this into
place,” Merrick said, adding that board
members attended training as well.

During the past four years, the dis-
trict has changed superintendents and all
its school principals. Merrick said it was
important for the board to find adminis-
trators who could operate in the new sys-
tem.

Improving continuously

Chandler said the new reporting sys-
tem is better, but more alignment is need-
ed so no gaps exist between grades and
student performance on state tests.

“We have work to do,” Chandler
said. “We have spent the last year analyz-
ing data. We are trying to find which stu-
dents are not doing well and get them
extra help.”

Merrick also said she is seeing the
system changing classroom practices.

“I really like it when teachers lay out
a rubric of what’s expected and it is there
in writing for the student to see what is

expected for them to get an A,” she said.
“It also makes a teacher define what is a
good grade and to live by those stan-
dards. It helps take out any bias.”

Chandler said the district receives
lots of requests for samples of its cards.
She would advise districts considering
this method to do their homework.
Bruneau-Grand View bought software to
produce the cards that didn’t meet expec-
tations, and eventually used the district’s
technology coordinator to create the
cards based on staff input.

Making the switch

More than 800 educators learned
about standards-based reporting this
spring during statewide data academies
sponsored by the State Department of
Education.

Merrick would recommend districts
make the switch with some caveats. Staff
support for the project is essential. “This
is not something the school board said to
do. It came from our teachers,” she said.

She also notes that the district’s
small size likely made it easier for it to
act quickly. And she added, the whole
process was made possible because of
grants that allowed district staff, teachers,
and board members to get training.

NUTRITION GUIDES
AVAILABLE -- The State
Department  of  Education
released information to help
schools promote healthy eating
habits in children. “Idaho
Recommendations for
Promoting a Healthy School
Nutrition Environment” is avail-
able at:
www.sde.state.id.us/child.

sk

SPECIAL EDUCATION
GRADUATION INFO RE-
LEASED -- Students with
Disabilities Graduation Decision
Guidance is available at:
www.sde.state.id.us/SpecialEd

*kk

TECH STANDARDS
FOR STUDENTS AP-
PROVED -- Earlier this year
the State Board of Education
approved the standard for grades

K-8. For more information con-
tact Dawn Wilson at 1 (208)
332-6917.
sokok

HUMAN RIGHTS CUR-
RICULUM AVAILABLE --
The State Department of
Education and the Idaho Human
Rights Education Center pro-
duced this curriculum document
available at:
W W W I d a h o -
HumanRights.org.

kkk

SPANISH EDUCATION
RESOURCES AVAILABLE --
The U.S. Department of
Education has many resources
for Spanish speakers and others
interested in Spanish-language
resources for their districts and
schools.

Information is available at:
www.ed.gov/espanol/bien-

venidos/es.
kK%

NEWSLETTER HIGH-
LIGHTS GRANTS, ED
INFORMATION --  The
University of Idaho College of
Education’s Center for
Evaluation, Research, and
Public Service posts current
information on funding opportu-
nities and articles on education
issues.

The monthly information is
available at:
www.uidaho.edu/ed/cerps.
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ADEQUATE YEARLY PROGRESS (AYP) 2003-04

How is AYP determined?

As part of the state’s accountability system, schools
must meet separate state performance targets in
three areas: student proficiency in reading and math;
test participation; and targets on a third academic indi-
cator. To determine if a school has made Adequate
Yearly Progress in 2003-04, answer the following
questions:

Test Participation (% tested)

Were 95% of the school’s students and each
subgroup tested in reading and math? (Students
must have been “continuously enrolled” in the
school for their participation to count. For a definition
of continuously enrolled see side article.) New - If a
participation goal was missed, the state will average
participation rates for 2002-03 and 2003-04. If the
average is 95% or greater, the school makes the tar-
get. |

NO
School did
not make
AYP.

Proficiency in Reading & Math

Did the school as a whole and each of its
required subgroups of 34 or more students
achieve the state's targets in reading (66%
proficient or better) and math (51% proficient
or better)?

|

If NO, then

Did all groups that did
not achieve the state's
performance targets __,
reduce by 10% the per-
centage not proficient
students?

AND

Did the school as a
whole and each of the
required subgroups
of 34 or more students
achieve the state's lan-
guage arts goal?I

YES

NO
School did
not make
AYP.

Third Academic Indicator

Did the school as a whole meet the state’s goal
for its third academic indicator?

The for 2003-04 the goal may be met in two ways:
1. Maintain or improve on 2002-03 levels of profi-
cient & advanced students in language arts.

2. Maintain 66% or higher proficient & advanced
students for the school as a whole in language
arts

New - 2003-04 is expected to be the last year for
language arts to apply for federal accountability.
The language arts test will remain a requirement
for high school graduatioln and state assessment.

NO
School did
not make
AYP.

!
PRy

SCHOOL MAKES AYP

Answers to frequently asked questions

When will schools and districts
get their reports?

The reports are due to schools
from the state a month prior to the
start of the academic year. Schools
and districts should plan on having
staff available in the summer to
review preliminary AYP information
and submit appeals if necessary.

Who gets AYP determinations?

Accredited public schools will
receive AYP determinations in 2003-
04. For 2002-03, some determina-
tions were given to programs such
as a night schools. The official list of
schools for AYP purposes has been
shared with districts. Students in
programs will be counted in their
home or sponsor school.

What are the targets?

For most schools, there are 41
targets to meet in order to make AYP
for 2003-04. This reflects a new
subgroup - Native Hawaiian - and
the third academic indicator lan-
guage arts.

For most schools, the only lan-
guage arts goal to hit will be for “all
students.” The target for the lan-
guage arts % proficient or better is:
remain the same as 2002-03;
increase from 2002-03; stay above
66%.

What is Safe Harbor?

A school or district that misses a
subgroup proficiency goal in reading
or math or both can make "AYP" if:

1. It has reduced the percentage
of its not proficient subgroup mem-
bers by 10 percent compared to
2002-03 AND

2. The school as a whole and each
of the required subgroups of 34 or
more students achieve the state's lan-
guage arts goal.

Does the school have to ask for
Safe Harbor?

No. The department will include
Safe Harbor factors in the formula
used to make the determinations.
Note: For Safe Harbor to apply, the
subgroup in question must have had
34 students in 2002-03. Otherwise,
the reduction in not proficient stu-
dents from year to year cannot be
calculated.

Will the state average participa-
tion rates?

Yes, ldaho will use the new flexi-
bility from the federal government in
this area. It would work like this:

If XYZ school misses a participa-
tion target in 2003-04, the rate will
be averaged with the 2002-03 rate. If
the average is 95 percent or greater
the target for 2003-04 is met.

It is not retroactive, meaning it
cannot be used to change 2002-03's
AYP determination.

Who will be excluded from all or
part of the AYP calculations?

Students who are not continu-
ously enrolled -- The definition is
this: “A student who is enrolled con-
tinuously in the same public school
from the end of the first eight (8)
weeks or fifty-six (56) calendar days
of the school year through the end of
state-approved spring testing admin-
istration period ..."

Limited English Proficient stu-
dents - Idaho plans to apply a new
federal flexibility policy to LEP stu-
dents in their first year in a U.S.
school. Here's how it works:

1. Reading/language - The stu-
dent must take a language proficien-
cy assessment. This allows the stu-
dent to count for participation. The
student will not count toward reading
or language proficiency.

2. Math - The student must take
the ISAT math test. This allows the
student to count for participation, but
scores do not count for proficiency.

Students using adaptations -
Idaho will continue to count the
scores of these students for partici-
pation, but not proficiency.

Incarcerated students - Stu-
dents under the jurisdiction of the
Juvenile Correction Department do
not count for AYP. These facilities
may be required to test students for
other federal programs and funding.

Sick students - Students who
are absent for the entire state-
approved testing window because of
a medical condition are exempt from
taking the ISAT, and therefore do not
count for participation or proficiency.

What are the qualifications for
“needs improvement” status?

A school or district must miss a
target in the same subject area for
two consecutive years to be identi-
fied for improvement.

Examples:

1. XYZ school in 2002-03 makes
all targets except LEP reading profi-
ciency. In 2003-04, the school
makes all its reading goals including
LEP reading proficiency, but misses
a LEP math. The school is not a
‘needs improvement,” school.
Rather it has just not made AYP for
math.

2. ABC school in 2002-03 makes
all targets except white math profi-
ciency. In 2003-04, ABC school
makes the white math proficiency
target and all other targets except
Hispanic math proficiency. The
school makes all its reading targets.
This is a needs improvement school,
because for two consecutive years it
missed a math goal.

What consequences will “new”
needs improvement schools face
this fall?

Schools identified for improve-
ment, regardless of whether they
received Title | funds, must offer
choice and begin school improve-
ment planning.

What will replace language arts as
the third academic indicator?

The State Board of Education
approved a “growth indicator” to
serve as the third academic indicator
beginning with 2004-05 AYP deter-
minations.

Under the board’s plan, districts
would choose one of the options to
use to measure growth:

Increase in percentage of
‘advanced’ students on the ISAT;

- Decrease in the percentage of
‘below basic’ students on the ISAT,
or

- Show a year’s worth of academ-
ic growth on a computer-based pro-
gram, selected by the State Board
through a bid process.
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IDAHO SCHOOL REPORT CARD 2002-03

Adequate Yearly Progress Accountability Data

The goal for schools, districts, states, and the nation is for all students to be proficient by 2014 in reading and math as measured by tests in grades
3 through 8 and 10. In 2002-03, students in grades 4, 8, and 10 were tested using the Idaho Standards Achievement Test (ISAT). The accountabili-
ty information on this page combines data from the 4th, 8th, and 10th grades. Accountability reports for every school and district are available online

at www.sde.state.id.us/admin/ayp.

Math: % Proficient or Better by Group 2002-03
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State misses some of its math proficiency goals: The 2002-03 goal for math was for 51% of
students to score proficient or better. The chart above shows that the goal was missed for Native
American, Hispanic, special education, and limited English proficient students.State meets all
its percent-tested goals in math: In 2002-03, Idaho met or exceeded its goal of testing 95%
of all students and 95% of students in eight groups.

Reading: % Proficient or Better by Group 2002-03
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State misses some of its reading proficiency goals: The 2002-03 goal for reading was for
66% of students to score proficient or better. The chart above shows that the goal was missed
for Native American, Hispanic, special education, and limited English proficient students. State
meets all its percent-tested goals in reading: In 2002-03, Idaho met or exceeded its goal of
testing 95% of all students and 95% of students in eight groups.

Language: % Proficient or Better % of Class Graduating from High School

Spring 2003 sets baseline: |
About *Goaﬂzom
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04, the goal is for performance to
improve or hold steady in this sub-
ject. The state plans to replace this
accountability indicator in 2004-05.

2002-03 Graduation rate increases to 80%: By 2014,
Idaho expects 90% of students to graduate. In the future,
schools will be judged on their progress toward this goal.

2002-03 Needs Improvement Schools

Idaho identified 43 schools as in need of
improvement for 2002-03. All of these schools
were first identified for improvement using crite-
ria established in the federal 1994 Improving
America’s Schools Act. Those accountability
measures applied only to schools receiving fed-
eral funds.

Of these “needs improvement” schools listed
below, 33 made their academic goals. They
remain identified because it takes two years of
meeting goals to move out of school improve-
ment.

Meridian Elementary, Meridian

A.J. Winters Elementag, Bear Lake
Riverside Elementary, Snake River
Aberdeen Elem/Middle, Aberdeen
Evergreen Elementary, Boundary County
Mount Hall Elementary, Boundary County
Valley View Elementary, Boundary County
Park Ridge Elementary, Nampa

South Middle School, Nampa

Holmes Elementary, Wilder

Middleton Middle School, Middleton
Parma Middle School, Parma

Vallivue Middle School, Vallivue

Declo Elementary, Cassia County
Mountain View Elem, Cassia County
Oakley Elementary, Cassia County
Lindy Ross Elementary, Clark County
Orofino Elementary, Orofino

Weippe Elementary, Orofino

Timberline High, Orofino

Challis Elementary, Challis

Oakwood Elementary, Preston

Harold B Lee Middle, West Side
Emmett Junior High, Emmett

Gooding Elementary, Gooding

Wendell Middle School, Wendell
Hagerman Elementary, Hagerman
Clearwater Valley Jr/Sr High, Grangeville
Terreton Elem-Jr High, West Jefferson
Jefferson Elementary, Jerome

Central Elementary, Sugar-Salem
Sugar-Salem Jr High, Sugar-Salem
Lapwai Jr/Sr High, Lapwai

Marsing Middle School, Marsing
Westside Elementary, Payette

Fruitland Middle School, Fruitland
Canyon Elementary, Kellogg

Magic Valley High-Alternative, Twin Falls
Filer Elementary, Filer

Filer Middle School, Filer

Hollister Elementary, Filer

McCall Elementary, McCall-Donnelly
Cascade Elementary, Cascade

In 2002-03, Idaho began monitoring the
progress of all its public schools using criteria
established in the 2001 No Child Left Behind
Act (NCLB). The first “needs improvement’
schools under this new federal accountability
system will be identified in the fall of 2004.

Adequate Yearly Progress Assessment Data

4th Grade ISAT Results by Achievement Level

8th Grade ISAT Results by Achievement Level

100% 100%
80% 80%
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% Advanced % Proficient % Basic % Below % Advanced % Proficient % Basic % Below
OReading MMath [ Language arts [JReading ~ ®Matr O Language arts
Assessment, accountability reports are different
The state’s accountability and assessment reports are based on the ISAT.
10th Grade ISAT Results by Achievement Level
y Reports on the assessment results of every school, district, and the state
100% are posted at: http://www.sde.state.id.us/admin/isat. Pages 5 of this edition of
80% News & Reports shows the breakdown of statewide results by specific groups
60"/0 of students for each grade level and achievement level.
0
40% Federal law establishes different criteria for accountability and assessment
o reports. In Idaho, accountability reports exclude students who are not contin-
20% <‘ . | . | - uously enrolled and require at least 34 students in each group assessment for
0% ‘ o : ! a judgment to made on the school's progress toward state goals.
% Advanced % Proficient % Basic % Below Accountability reports also reflect the combined total of all grade levels test-
ed.
[J Reading B Math O Language arts Assessment reports are by grade level must show the performance of all

students, regardless of their time in the school. Results are reported for
groups of 10 or more students.

Highly Qualified
Teachers

Education Background of Teachers
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emergency
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Qualified Teachers (HQT)
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% Classes taught by HQT High-Poverty
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100%
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Who is not a HQT?

In Idaho, teachers who do not hold the
proper certification and endorsement
for the grade level they teach are con-
sidered not highly qualified.

Teachers who do not hold the proper
endorsements, or majors and minors,
or college level coursework in the sub-
ject areas they teach are considered
not highly qualified.

These individuals cannot teach without
an "emergency" or limited certification
such as a Letter of Authorization or a
Consultant Specialist Certification from
the state or they may teach under an
approved misassignment.

Idaho’s goal is for all teachers in core
academic subject areas to be highly
qualified by 2005.
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Idaho Standards Achievement Test 4th Grade Spring 2002-03

Reading Math Language Arts
Below Below Below
Group Advanced | Proficient | Basic Basic Advanced | Proficient | Basic Basic Advanced | Proficient | Basic Basic
All Students 38.99% 35.55% 18.59% 6.86% 23.23% 53.50% 18.57% 4.69% 29.51% 49.68% 14.90% 5.90%
:frica_n Anlle;i.car; 31.50% | 43.31% | 20.47% | 4.72% 13.28% | 53.12% | 28.91% | 4.69% 20.63% | 60.32% | 11.11% | 7.94%
merican Indian
Il\ia'tiv7 PAla:(an 18.56% | 36.08% | 32.99% | 12.37% 11.64% | 47.60% | 30.82% | 9.93% 11.11% | 47.22% | 26.04% | 15.62%
slan/Pacific
Islander 45.49% | 33.91% | 15.88% | 4.72% 28.51% | 57.45% | 11.49% | 2.55% 42.67% | 43.10% | 12.50% | 1.72%
Hlsf.)anlc 14.17% 35.27% 35.44% 15.12% 8.37% 48.81% 32.11% 10.70% 10.80% 47.21% 28.50% 13.48%
White 43.09% 35.63% 15.78% 5.49% 25.68% 54.35% 16.32% 3.65% 32.60% 50.08% 12.71% 4.62%
Unspecified
gtthzicitty - 40.63% 32.73% 18.06% | 8.58% 24.83% 51.22% 17.52% | 6.43% 29.67% 51.20% 13.64% | 5.50%
udents wi
Disabilities 9.06% | 25.02% | 38.98% | 26.93% 719% | 36.19% | 37.65% | 18.97% 6.58% | 37.77% | 33.48% | 22.17%
Students without
Disabilities 42.70% | 36.86% | 16.06% | 4.37% 25.20% | s5.65% | 16.21% | 2.90% 23235% | 51.15% | 12.60% | 3.80%
Limited English
Proficient 7.65% | 30.51% 1 42.31% | 19.58% 4.86% | 43.53% | 37.51% | 14.10% 6.39% | 44.15% | 31.46% | 18%
Non-Limited
English Proficient | 41.17% 35.91% 16.94% 5.98% 24.52% 54.20% 17.25% 4.03% 31.13% 50.07% 13.75% 5.06%
Economically
Disadvantaged 26.63% 37.12% 26.08% | 10.17% 15.17% 52.09% 25.60% 7.14% 18.97% 51.40% 20.71% 8.91%
Non-Economically
Disadvantaged 47.13% | 34.53% | 13.66% | 4.68% 28.55% | 54.44% | 13.94% | 3.07% 36.46% | 48.55% | 11.07% | 3.92%
Migrant 8.24% 30.11% | 37.99% | 23.66% 4.67% | 45.06% | 34.83% | 15.44% 5.17% | 42.44% | 32.66% | 19.74%
Male 37.89% 34.64% 19.39% 8.09% 25.51% 52.39% 17.46% 4.65% 25.26% 50.73% 17.23% 6.78%
Female 40.16% 36.53% 17.75% 5.55% 20.82% 54.70% 19.76% 4.72% 34.05% 48.56% 12.42% 4.97%
. .
Idaho Standards Achievement Test 8th Grade Spring 2002-03
Reading Math Language Arts
Below Below Below
Group Advanced |Proficient| Basic Basic Advanced | Proficient | Basic Basic Advanced |Proficient| Basic Basic
All Student: 34.05% 39.14% 19.43% 7.38% 12.78% 39.60% 30.50% | 17.13% 16.86% 53.89% 21.91% 7.33%
African American 21.01% 44.93% 22.46% | 11.59% 6.67% 29.63% 40% 23.70% 5.88% 52.94% 32.35% 8.82%
American Indian/
Native Alaskan 14.07% 34.44% 32.96% | 18.52% 4.80% 26.94% 33.21% | 35.06% 6.37% 43.07% 35.21% | 15.36%
Asian/Pacific
35.20% 37.20% 18.80% 8.80% 18.33% 41.43% 24.30% | 15.94% 26.64% 50.41% 17.62% 5.33%
Hispanic 10.11% 32.90% 36.28% | 20.71% 2.72% 21.42% 36.13% | 39.73% 4.40% 40.48% 35.64% | 19.47%
White 37.26% 39.86% 17.32% 5.56% 13.99% 41.96% 29.86% | 14.19% 18.52% 55.52% 20.08% 5.88%
Unspecified
Ethnicity 31.06% 40.71% 18.35% 9.88% 13.81% 38.33% 29.29% | 18.57% 11.52% 58.82% 23.53% 6.13%
Students with
Disabilities 3.94% 22.32% 39.76% | 33.98% 1.22% 8.84% 29.24% | 60.70% 1.35% 18.74% | 44.18% | 35.73%
Students without
Disabilities 37.18% 40.89% | 17.32% | 4.61% 13.99% 42.82% | 30.63% | 12.56% 18.46% 57.52% | 19.62% | 4.40%
Limited English
Proficient 7.39% 27.44% | 40.31% | 24.86% 2.44% 17.67% 34.22% | 45.67% 3.53% 34.09% 38.88% | 23.49%
Non-Limited
English Proficient 35.36% 39.71% 18.41% 6.52% 13.29% 40.69% 30.31% | 15.71% 17.51% 54.85% 21.09% 6.55%
Economically
Disadvantaged 21.13% 38.44% 27.51% | 12.92% 6.63% 31.56% 34.94% | 26.86% 8.66% 48.75% 29.76% | 12.83%
Non-Economically
Disadvantaged 40.62% 39.49% 15.33% 4.56% 15.90% 43.68% 28.24% | 12.18% 21.05% 56.52% 17.91% 4.52%
Migrant 6.14% 26.34% 37.85% | 29.67% 1.52% 14.97% 36.55% | 46.95% 3.40% 30.10% 37.96% | 28.53%
Male 32.20% 38.84% 20.35% 8.62% 13.83% 38.75% 29.86% 17.56% 12.91% 50.94% 26.16% 9.99%
Female 36% 39.46% 18.47% 6.07% 11.66% 40.50% 31.18% 16.66% 21.03% 57.01% 17.44% 4.53%
- .
Idaho Standards Achievement Test 10th Grade Spring 2002-03
Reading Math Language Arts
Below Below Below
Group Advanced | Proficient | Basic Basic Advanced | Proficient | Basic Basic Advanced | Proficient| Basic Basic
All Students 26.90% 46.60% | 19.02% | 7.48% 24.61% 45.25% | 22.32% | 7.81% 19.99% 53.51% | 19.95% | 6.54%
African American | 21.18% 40% 23.53% | 15.29% 9.09% 40.91% | 38.64% | 11.36% 9.76% 50% 30.49% | 9.76%
American Indian/
Native Alaskan 10.90% 40.28% 36.49% | 12.32% 10.48% 39.05% 33.81% | 16.67% 7.62% 46.67% 33.33% | 12.38%
Asian/Pacific
Island 31.95% | 42.11% | 17.29% | 8.65% 37.59% 43.23% | 14.29% | 4.89% 30.12% 50.97% | 14.67% | 4.25%
Hispani 5.76% 34.13% 35.95% | 24.16% 6.02% 35.19% 39.33% 19.47% 5.04% 39.85% 34.28% | 20.82%
White 29.32% | 48.09% 17% 5.59% 26.77% | 46.39% | 20.38% | 6.46% 21.65% | 55.12% | 18.22% [ 5.02%
Unspecified
Ethnicity 20.38% 44.83% | 23.20% | 11.60% 13.97% 46.35% | 27.94% | 11.75% 14.01% 48.86% | 28.01% | 9.12%
Students with
Disabilities 2.51% 20.61% | 43.43% | 33.46% 1.41% 17.41% | 46.44% | 34.74% 1.27% 17.28% | 49.14% | 32.31%
Students without
Disabilities 28.90% | 48.74% | 17.01% | 5.34% 26.52% | 47.54% | 20.34% | 5.60% 21.53% | 56.50% | 17.55% [ 4.42%
Limited English
Proficient 2.73% 25.14% | 41.81% | 30.32% 2.84% 30.58% | 44.52% | 22.05% 2.90% 31.79% | 40.64% | 24.67%
Non-Limited
English Proficient | 27.88% 47.48% | 18.09% | 6.55% 25.51% 45.86% | 21.41% | 7.23% 20.69% 54.40% | 19.11% | 5.80%
Economically
Disadvantaged 16.26% 42.55% | 27.35% | 13.84% 13.88% 41.58% | 31.36% | 13.18% 11.24% 48.25% | 28.17% | 12.34%
Non-Economically
Disadvantaged 30.43% 47.95% 16.25% 5.37% 28.19% 46.47% 19.31% 6.03% 22.88% 55.25% 17.24% 4.63%
Migrant 5.19% 26.62% 33.44% | 34.74% 3.91% 32.90% 41.04% | 22.15% 4.55% 31.49% 32.14% | 31.82%
Male 25.01% 45.74% 20.64% 8.61% 25.90% 43.34% 21.90% 8.85% 15.19% 51.81% 24.58% 8.41%
Female 28.86% 47.50% 17.34% 6.30% 23.28% 47.23% 22.76% 6.73% 24.99% 55.28% 15.13% 4.60%




PAGE 6

Past lawsuits,
committees helped
shape today’s
services to students

For some in Idaho’s minority and edu-
cation communities, the creation of a new
State Board of Education subcommittee
focused on limited English proficient stu-
dents seems like déja vu.

The committee formed in January is
charged with making recommendations to
the board on how to eliminate educational
performance gaps for Idaho’s minority stu-
dents. The group began meeting in
February and is expected make recom-
mendations to the board by the end of the
year.

It is not the first time the board has
asked citizens to help address the problem.
Thirteen years ago, a 16-member

Task Force on Hispanic Education
appointed by the State Board of Education
released sweeping recommendations for
improving education for the state’s
Hispanic students. The group’s proposals
started with preschool and extended to col-
lege and beyond.

More than a decade since the report’s
release, much has changed and much
remains the same for students with limited
English skills.

“The majority view would be that
most of the issues in the report are as valid
today as in 1991,” said Idaho Appellate
Court Judge Sergio Gutierrez, who served
on the 1991 task force. ““I think there has
been progress but the lack of a coordinated
follow through or monitoring has yielded a
result that is not to the
extent we were envision-
ing back then. The prob-
lem has been further
complicated by the fact
that the Hispanic student
population has really
grown. We actually have
a more dire need now.”

office.
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Board revisits LEP education issues

Report Of The

Task Force on Hispanic Education

State of Idaho Board of Education, January 18, 1991

Reporte del
Comite Especial de la Educacion Hispana

Mesa Directiva de Educacion del Estado de Idaho, 18 de enero de 1991

In the 13 years since the report by the Hispanic Education
Task Force, the state’s limited English proficient student
population has grown from 3,253 to 19,649.

Board decision changes LEP program

Last June, the State Board of Education voted 7 to 1
to retain federal funds for limited English students within its

The board's Executive Director Gary Stivers said

some of the state-level federal funds will be used to hire a

Services before 1991

The 1991 task force
was created after nearly a
decade of legal trouble
involving educational
services to at-risk stu-
dents.

“The system was
very inadequate in having
Hispanic children and
parents be part of the
school system,” Gutierrez
said, adding there were
concerns about students
dropping out and not per-
forming as well as their
counterparts.

Through the late
1970s and 1980s those
inadequacies led to law-
suits against some school
districts. In the mid-’80s,
the Ninth Circuit Court of
Appeals broadened the
legal proceedings to
include all of the state’s
limited English proficien-
cy students.

Eventually, the state agreed to a con-
sent decree that outlined the expectation
that schools would improve identification
of limited English proficient students and
provide them the appropriate educational
services. As one response to that agree-
ment, the State Board of Education
appointed a task force to make recommen-
dations on Hispanic education.

“Just the idea of bringing folks
together to do this created hope, a sense of
relief and a positive dialogue,” said
Gutierrez, who was an attorney with Idaho
Legal Aid at the time of the report. “That
dissipates once the initial work is done.”

The task force met for a year and
issued a 32-page report in English and
Spanish that included proposals for the
State Board of Education, the State
Department of Education, the governor,
the Legislature, and other groups.

Recommendations for public schools
included creating early education pro-
grams for Hispanic students, adding bilin-
gual staff and guidance counseling, includ-
ing cultural awareness training in the cur-
riculum, and improving community and
parent involvement.

The report urged state colleges and
universities to hire minority staft and to
create incentives to draw in Hispanic stu-
dents. It asked that all teacher education
programs require at least three credit hours
of Hispanic cultural awareness training.

Only one of the report’s recommenda-
tions requested a specific amount of
money. It was for gl million to provide

1990s.

staff person to manage the program and ensure that funds
are sent to districts.

In April, the board announced it had hired Wendy
Verity, a teacher facilitator from Boise State University to
manage the federal program.

Districts’ federal funds will be distributed by the Office
of the State Board of Education.

Board’s decision eliminated the funding for a limited
English proficient (LEP) coordinator within the State
Department of Education.

Using federal funds, the department has had an LEP
coordinator for more than 20 years who worked coopera-
tive with migrant program and Title | staff.

The department staff member also had coordinated
the state LEP funds which became available in the mid-

Superintendent of Public Instruction Marilyn Howard
objected to transferring the program to the Office of the
State Board of Education.

In January 2004, she asked the board to revisit its
decision when it has an opportunity to review the effective-
ness of its year-long management of the program.

school districts with matching grants for
development of Hispanic language pro-
grams.

Progress made since 1991

The report led to positive changes and
thanks to the task force’s work, today sev-
eral new state programs are in place:

- The state Legislature provides funds
to school districts for education services
for limited English proficient students,

- A college scholarship is available for
at-risk students,

- A college scholarship is available to
assist school aides and bilingual staff in
becoming certified teachers,

- Teachers working with English lan-
guage learners are required to hold an
English as a Second Language endorse-
ment, and

- English as a Second Language
courses for parents have been expanded
through the state’s Adult Basic Education
programs.

Gutierrez said schools employ a
greater number of Hispanic and/or bilin-
gual teachers, more opportunities and pro-
grams are available to Idaho’s Hispanic
and other at-risk youth, and more are
going on to college and earning advanced
degrees.

Idaho’s education climate also has
changed considerably since the task force
report.

The state’s number of limited English
proficient students, most of whom are
Spanish speakers, has exploded from
3,253 in 1991 to 19,649 i 2004.

Panel named to examine LEP achievement

Earlier this year, the State Board of Education appointed
a new subcommittee to do the following:
- Conduct a thorough review of initiatives, legislation,
funding or other actions taken to address educational gaps in

minority student performance;

- |dentify research-based approaches to English lan-
guage acquisition and improved academic performance for
target populations;

- Create a consistent mechanism for sharing of the best
practices in language acquisition and academic performance
enhancement with local school districts; and

- Increase the number of public teachers specifically
trained to meet the needs of the target population.

State board members of the subcommittee include:
President Blake Hall, Secretary Rod Lewis, Paul Agidius and
Superintendent of Public Instruction Marilyn Howard.

Citizen subcommittee members include:

Dianne Allen, former education coordinator for the Coeur

Linda Christensen, Meridian School District limited

English proficiency director;

Ted and Josie Garcia, restaurant owners, Rupert;
Elmer Martinez, state representative, Pocatello;
Don Pena, director of education, employment and train-

ing for the Idaho Migrant Council;

Delia Valdez, principal of Mountain View Elementary

School, Burley;

Rogelio Valdez, Idaho director of disability and determi-

nations.

The board also created achievement
standards, consistent statewide learning
goals for language arts, math, science,
social studies, health and humanities.

The amount of state testing and the
reporting of those results has radically
changed. In 1991, the assessment program
was limited to yearly testing of students in
6, 8, and 11th grades. Only the state totals
for all students combined were reported.

Today, all students in grades 2
through 10 are tested at least twice a year
in reading, math, and language arts.

Thanks to work by the State
Department of Education, test results are
reported by a variety of groups including
Hispanics and limited English proficient
students and information is available by
school, by district and for the state.

In addition, during the past 13 years
the department has trained hundreds of
educators, helped districts create plans to
better identify and serve limited English
proficient students, and monitored the
efforts of those school.

Superintendent of Public Instruction
Marilyn Howard said closing the achieve-
ment gap for students who struggle has
been a priority of the department for the
past six years.

“Our approach has been to examine
the data and look for weaknesses and
direct available resources to those areas
that need attention,” she said.

One of the most promising efforts not
envisioned by the task force 13 years ago
is the state’s reading initiative. The 5-year-
old effort uses tests to identify kinder-

garten through third graders for extra read-
ing help. Results are beginning to show a
narrowing performance gap between
minorities and other students.

Continuing concerns

The 1991 task force was chaired by
Sam Byrd, a diversity consultant based in
Boise, who also serves as a board member
of the Council on Hispanic Education, a
non-profit organization working to
improve the educational status of Latino
and English language learners. Byrd said
he is frustrated that the pace of change has
been slow.

“Minority student performance has
been an issue in Idaho for over 25 years.
This is certainly not a new issue,” he said.
“There were more than 100 recommenda-
tions made. Three or four saw fruition.”

Since serving on the original task
force, Byrd said he has served on several
more. Each subsequent committee has
recycled or repackaged the recommenda-
tions of that earlier report, he said. The
1991 Task Force on Hispanic Education’s
report was in fact a repackaging of two
reports compiled for the board the year
before, Byrd said.

Byrd was not appointed to the new
committee, but has filled in for a member
during the first two meetings. He views
the new effort with some skepticism.

“We don’t need any more studies,
what we need is for the State Board of
Education to provide the leadership and
support necessary to implement effective
educational initiatives that will close the
academic gap between these students and
their peers,” he said. “We need to hold the
State Board of Education accountable for
how effectively it uses the millions of dol-
lars of state and federal funds
it currently receives to edu-
cate these students.”

Others hope that the
information provided by the
state’s expanded assessment
program will help fuel
change.

“It’s clear from testing
results that our minority stu-
dents are falling behind,”
State Board of Education
President Blake Hall said in
announcing the formation of
the commiittee.

“Greater attention must
be given to these student pop-
ulations so that learning gaps
between minority and
Caucasian students are elimi-
nated. The State Board is
committed to doing all it can

d'Alene Tribe; to hel inority student
Irene Chavolla, State Department of Education migrant 0 help our minority students
coordinator; with limited English profi-

ciency succeed.”

Hall said he had confi-
dence in the committee mem-
bers’ ability to evaluate our
current system and to recom-
mend changes.

No Child Left Behind

In addition to years of
reports and recommendations
to review, the new committee
will be able to build its rec-
ommendations on several
projects initiated by the State Department
of Education fueled by the No Child Left
Behind Act (NCLB).

NCLB spells out specific actions
states must take in order to continue
receiving federal funds. In March, State
Department of Education staff reviewed
with the committee new standards for
English language learners that had been
developed this past year.

Department staff members also
worked with several western states to earn
a federal grant to develop an English lan-
guage assessment. When completed, the
test will be used to measure the progress
of students in acquiring English and the
progress of school programs in assisting
these students reach that goal.

Schools will be held accountable for
the performance of limited English stu-
dents and other minority groups through
the Adequate Yearly Progress monitoring.

The renewed attention by the state
and federal government to the issue is
encouraging to many, who fear the conse-
quences for students who struggle.

“What we end up with is a larger
number of these youth going through our
criminal justice system if we don’t act,”
Gutierrez said.

“What becomes the alternative is the
gang lifestyle. ... Today I am more alarmed
about our inability to meet these needs
because the consequence is the loss of tal-
ent and lives.”
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Southwest District
Health’s Division of Nutrition
and Health Promotion worked
with teachers, staff, and K-2
students at Lincoln and
Washington elementary
schools in Caldwell on a spe-
cial program designed to
address the issue of child obe-
sity.

“The Me 1 Want To Be”
provided students the oppor-
tunity to participate in exer-
cises that promoted the impor-
tance of having a positive
body image, eating healthy
foods, and being physically
active.

Israel Espinoza, principal
of Lincoln Elementary,
endorsed the program.

“Obesity is a problem
that is showing up even at the
elementary school level,” he
said. “It is imperative that our
kids begin to have their con-
sciousness raised when it
comes to their wellness,” he
concluded.

The project objective is
threefold: to show children
age K-2 the connection
between eating a variety of
food and growing strong and
healthy; to reinforce self-
esteem and sensitivity toward
various body sizes and
shapes; and to promote
increased exercise by provid-
ing ideas for safe and easy
activities that are adaptable to

The State Department of
Education and the State Board
of Education have endorsed
new guidelines to help
improve children’s health.

“Idaho Recommendations
for Promoting a Healthy
School Nutrition Environ-
ment” were mailed to schools
this spring and are available

at:
http://www.sde.state.id.us/child.

These guidelines were
developed by an organization
called Action for Healthy
Kids-Idaho, whose statewide
membership is made up of
school administrators, teach-
ers, school food service, par-
ents and students.

Action for Healthy Kids is
a national effort led by First
Lady Laura Bush in an effort
to improve children’s health.
The document outlines how
schools can offer a more
healthful environments for
students.

Some of the recommenda-
tions are:

Administrators

Develop a Healthy

School Nutrition Environment
Policy

- Offer healthful foods and
snacks schoolwide

- Change vending ma-

HEALTHY KIDS

Schools team up to fight obesity

Students at Washington Elementary School in Caldwell
work on a lesson about making healthy food choices.

any environment.

According to Jeanette
Jones, Division Director of
Nutrition and Health
Promotion  Services for
Southwest District Health,
“Children who learn to love
physical activity and fitness,
and are taught to eat right at
an early age, are almost sure
to develop healthy lifestyles.”

Nancy Fortner, physical
education teacher at
Washington elementary, said
that the students especially
liked Power Panther, who is a
“spokescharacter” that con-
veys nutrition and physical
activity messages in a fun and
non-threatening way.

Schools urged to use nutrition guidelines

chine offerings to healthier
choices
Encourage organized

physical activities during
recess

- Offer physical education
at least three times a week

Teachers

- Offer non-food rewards
to students

- Be a role model to your
kids

- Eat with your students
once in a while

- Integrate nutrition and
physical activity into your reg-
ular curriculum

- Take physical activity
breaks in the classroom
throughout the day

- Provide parents guide-
lines for bringing in treats and
snacks

Parents

- Be role models for your
kids

- Set limits

- Stock your homes with
healthy foods

- Make fruits and vegeta-
bles easily accessible

- Limit fast food meals

- Be physically active
with your kids

The research on children’s
health creates a call for action,
said Seanne Safaii of the State

“The students really
enjoyed the program and
learned what is healthy to eat
as well as the importance of
exercise,” she said.

The  health  district
worked with students and
teachers in their classrooms,
as well as during their physi-
cal education periods. The
program worked with second
graders last fall and with
kindergarten and first graders
in April.

Jones praised the teachers
and school personnel of both
schools. “They were all great
to work with, and we appreci-
ate their efforts in making this
program so effective.”

Department of Education’s
Child Nutrition Program.

Safaii said the number of
obese adolescents is reaching
epidemic proportions.

According to the U.S.
Surgeon General’s report
“Overweight and Obesity Fact
Sheet: Overweight in Children
and Adolescents,” in 1999, 14
percent of U.S. adolescents
aged 12-19 were overweight.
That represents a three-fold
increase in 20 years. In the
last 15 years, milk consump-
tion in schools has decreased
by 29 percent and pop con-
sumption has increased 1,100
percent.

Safaii said research indi-
cates that overweight adoles-
cents have a 70 to 80 percent
chance of becoming obese
adults. Health problems relat-
ed to excessive weight gain
include Type II diabetes, car-
diovascular disease and bone
disease.

Given these statistics,
Safaii said, schools can help
by going beyond simple health
education classes to imple-
ment more comprehensive
efforts to help students make
healthy decisions and provide
a culture of health.

PEOPLE IN THE NEWS

Dr. Shirley Spencer, the Adult
Basic Education and GED coordi-
nator for the State Department of
Education, retires in June.

“Shirley has been a valuable
asset to the department and the adult
learners in the state,” said Marilyn
Howard, Superintendent of Public
Instruction. “She will be missed.”

Spencer joined the department
16 years ago. She works with six
adult education centers in the state.

Prior to joining the department
she was director of the Western
Wyoming College Adult Learning
Centers.

Spencer has received several
awards throughout her career
including the “Outstanding Service
to Adult Literacy Award,” from the
Idaho Lifelong Learning

Association.
skksk

The Office of the State Board
of Education has several new staff:

Saundra DeKlotz was hired
as federal programs manager, a new
position. Previously, she worked for

the State  Department  of
Transportation and the Department
of Law Enforcement.

Karen Gustafson joins the
staff as its plans and policy officer.
Previously she worked for the State
Department of Administration.

Jeff Shinn is the board’s chief
fiscal officer. Previously he worked
for the state's Division of Financial
Management.

Wendy Verity, a teacher facil-
itator at Boise State University in
Boise, joins the staff to work on
Title III and limited English profi-
ciency issues.

Luci Willits joins the staff as
its ~ communications  officer.
Previously she worked for U.S.

Rep. Mike Simpson.

P

In April, the State Board of
Education elected the following
new officers: Rod Lewis of Eagle,
president, Laird Stone of Twin
Falls as vice president and Milford

Terrell of Boise as secretary.
skksk

In January, Tom Tracy joined
the state Division of Professional-
Technical Education as Health

Professions Program Manager.
*okok

Dr. Donald Eshelby, Trade
and Industry Education Program
Manager for the state Division of
Professional-Technical Education,
was awarded the 2003 C. Thomas
Olivo Outstanding Service Award at
the National American Career and
Technical Education Conference in
Orlando.

CALENDAR

JUNE

June 9-10

Third Grade Reading
Academy, Lewiston Red Lion,
621 21st St., Lewiston. For
information, contact Valerie
Fenske at (208) 332-6802, or
vfenske@sde.state.id.us

June 7-10

Idaho Youth Summit,
Lutherhaven, Coeur d'Alene.
For information contact Amy
Bartoo, Idaho Drug-free Youth,
at 1 (208) 664-4339.

June 13-18

Art Powered Schools,
Albertson College of Idaho,
Caldwell. Information is avail-
able at:
http://164.165.152.62/survey/h
umanities/arts.htm

June 14-17

Idaho Youth Summit,
Grand Targhee eastern Idaho.
For information contact Amy
Bartoo, Idaho Drug-free Youth,
at 1 (208) 664-4339.

June 14-16

Beginning Student Assis-
tance rogramlSupEort
Group training, Red Lion
Downtowner, Boise. For infor-
mation contact Nelma Plante,
State Department of
Education, 1 (208) 332-6960.

June 17-19

Advanced Student Assis-
tance ProgramlSupEort
Group training, Red Lion
Downtowner, Boise. For infor-
mation contact Nelma Plante,
State Department of
Education, 1 (208) 332-6960.

June 17-18

State Board of Education
meeting, University of Idaho,
Moscow. More information is
available at www.idahoboard-
ofed.org.

June 18-19
IRIS - Idaho Reaches Into
Space Workshop, East Valley
iddle  School, Nampa.
Information is available at
http://www.sde.state.id.us/instr
uct/sciencefiris/index.html

June 21-22

IRIS - Idaho Reaches Into
Space Workshop, Moscow/
Lewiston. Information is avail-
able at:
http://www.sde.state.id.us/instr
uct/sciencefiris/index.html

June 21
Pupil Transportation
Driver’s Competition/

Roadeo, Idaho Association of
Pupil Transportation. For infor-
mation contact Lanette Daw,
Specialist at 332-6851,
Ldaw@sde.state. id.us

June 22-24

29th Idaho Pupil
Transportation Summer
Conference, Red Lion Hotel
Downtowner, Boise. Registra-
tion form available at
www.sde.state.id.us/finance/tra
nsport

June 24-25
IRIS - Idaho Reaches Into
Space Workshop, Payette
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Lakes Middle School, McCall.
Information is available at:
http://www.sde.state.id.us/instr
uct/sciencefiris/index.html

June 23-24
Idaho Association of
School Administrators
Conference, DoubleTree
Riverside, Boise. For informa-
tion, contact the Idaho
Association of School
Administrators at 1 (208) 345-
1171, or visit:
www.idschadm.org.

June 23-24

Third Grade Readin
Academy, Twin Falls Re
Lion, 357 Blue Lakes
Boulevard. For information,
contact Valerie Fenske at (208)

332-6802, or
vfenske@sde.state.id.us.
June 24-25

Professional Standards

Commission meeting, Boise.
For information contact Mary
Jane Markland of the State
Department of Education at 1
(208) 332-6884.

June 27-30
Professional-Technical
Educators' Summer
Conference. Boise. For infor-
mation, contact Nancy Spratt at

(208) 334-3216, or visit:
http://www.pte.state.id.us/sum-
conf/sumconf.htm.

June 28-29

IRIS - Idaho Reaches Into
Space Workshop, Gate City
Elementary, Pocatello.
Information is available at
http://www.sde.state.id.us/instr
uct/sciencefiris/index.html

JULY

July 9-10

Driver Education and
Trainin Conference,
Doubletree Hotel, Boise.
Sponsored by the State

Department of Education. For
information call 332-6850.

AUGUST

Aug. 2-6

Idaho Math Academy,
Idaho State University,
Pocatello. More information Is
available at:
www.sde.state.id.us/ida-
homathacademy/default.asp

Aug. 3-4

Reaching for Excellence
Across the Curriculum, 4th
Annual Standards
Conference, Northwest
Nazarene Universitﬁ, Nampa.
Sponsored by the State
D'e\f)artment of Education and
NNU. More information is avail-
able at:
www.nnu.edu/academics/con-
tinuinged/standards/stan-
dards.html

Aug. 5

State  Department of
Education's annual meetin
with superintendents an
charter school directors,
Nampa Civic Center, Nampa.
For information  contact
Susanne Daniels at 1 (208)
332-6810.

- |

Rewarding & Inspiring Great Teaching

NATIONAL HONORS -- From left to right,

‘nce Teaching

| \wards for Ma -

Patricia
Waddell, Rigby High School math teacher, Dr. Marilyn
Howard, Superintendent of Public Instruction, and Edward
Richards, Filer High School science teacher pose for a pic-
ture after a National Academy of Science ceremony hon-
oring excellent state science and math teachers.
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Lessons learned from needs improvement schools

By Allison Westfall
Public Information Officer
State Department of Education

Is your school ready to talk about
accountability in the No Child Left
Behind era? That was the topic of con-
versation at a one-day conference on
communications sponsored by the
Idaho School Public Relations
Association and the State Department
of Education.

The conference featured a panel of
educators and communicators who
shared the lessons they learned after
being publicly labeled “failing”
schools when NCLB first took effect
two years ago.

Here are some the lessons the pan-
elist shared:

Know why your school is on “the
list” -- Two years ago, the U.S.
Department of Education caught states
and districts off guard by announcing
that hundreds of schools were “failing”
and that parents could exercise their
new “choice” option to leave the
schools. At that time, schools did not
know why they were identified or what
the consequences were.

Educators should know what crite-
ria schools are being evaluated on and
how their school stacks up.

Know what your school is doing
to improve -- Being identified for
improvement provides an opportunity
for educators to highlight what efforts
are under way to improve and to show-
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A group of educators discuss leverage points for getting parents involved in
schools and to inform them about reform efforts during a communications
workshop. The one-day conference held in April was sponsored by the Idaho
School Public Relations Association and the State Department of Education.

case successes.

Focus on staff morale -- Being
labeled as needing improvement can be
discouraging to staff members, espe-
cially those who have been working to
implement reforms and are seeing
improvements.

Make sure staff know the criteria
for evaluation of the school, the rea-

sons the school has been identified,
and how they contribute to improve-
ment efforts.

Keep parents in the loop -- Use
required parent involvement policies,
school report cards, and notification
letters to inform parents of efforts to
improve learning and let them know
how to get involved.

NOTICE OF NON-DISCRIMINATION - Federal law prohibits discrimina-
tion on the basis of race, color, national origin, gender, religion, age, dis-
ability, political beliefs, sexual orientation, or marital or family status in any
educational programs or activities receiving federal financial assistance.
(Title VI and VII of the Civil Rights Act of 1964; Title IX of the Educational
Amendments of 1972; Section 504 of the Rehabilitation Act of 1974, and
the Americans with Disabilities Act of 1990.) It is the policy of the Idaho

State Department of Education not to discriminate in any educational pro-
grams or activities or in employment practices. Inquiries regarding com-
pliance with this nondiscriminatory policy may be directed to State
Superintendent of Public Instruction, P.O. Box 83720, Boise, Idaho
83720-0027, (208) 332-6800, or to the Director, Office of Civil Rights,
Seattle Office, U.S. Department of Education, 915 Second Avenue,
Seattle, WA 98174-1009, (206) 220-7800; FAX (206) 220-7887.

STATE DEPARTMENT OF EDUCATION

SPRING 2004 VOL. 32, NO. 1, BOISE, ID

NEWS & REPORTS

www.sde.state.id.us/dept

A message from the state superintendent

Standards lead us in

Several State Department of
Education staff members recently heard
a pro-voucher researcher talk about the
“failing” public schools. Not surprising-
ly, they weren’t impressed.

Nor am I -- and this issue of “News
& Reports” makes it clear why. Our
schools are vibrant, energetic, creative
places where students, teachers, and
administrators are challenged every day.
Anyone who thinks the word “failing” is
an appropriate adjective simply hasn’t
been paying attention.

The two-page “Idaho School Report
Card 2002-03” on pages 4 and 5 shows
how far we have come over the past few
years in our move to transparency in
reporting. The information here is just
the tip of the data iceberg, but it shows
our commitment to making sure the pub-
lic is fully aware of how we judge
school improvement progress.

In fact, those of you who have
heard me urge educators to “learn to
love the data” won’t be surprised when I
say that our preference for defensible
data over anonymous anecdote is at the
heart of our reporting efforts. Everyone
can find that one story that illustrates a
classroom problem, but the key to mean-
ingful improvement is mapping real
results carefully, objectively, and over
time.

When the No Child Left Behind Act
was first implemented, I often heard
objections to the school report card
requirement. The most frequently-
voiced concern was that the required
report elements were selective and cer-
tainly would not tell the full story of
classroom, school, or district perform-
ance. That’s a valid concern.

But in this case, the pros outweigh
the cons. It’s an old public relations
cliché to say that there’s no such thing
as a bad story, but like most clichés it
has an element of truth: even a bad
report can start a good conversation
about what those scores mean, how they
should be interpreted, and how the infor-

mation will be used.

And look at how our schools have
responded: with student-led parent con-
ferences, with development of Power
Standards, with new ways to measure
and report on student achievement, and
with workshops and seminars on every-
thing from how to bring academic stan-
dards to life in the classroom, to how to
best communicate findings to parents
and patrons. This News & Reports issue
is full of ideas.

It takes courage to step off into a
new approach to improving performance
and both patience and professionalism to
recognize that you can’t measure accu-
rately if you don’t know where you
started.

For example, when the first scores
from the Idaho Reading Initiative were
reported a few years ago, there was a
good deal of hand-wringing over low

new directions

Inside this issue

Page 1

School district switches to stan-
dards-based reports.

State develops power standards.

Adequate Yearly Progress (AYP)
changes for 2003-04.

Idaho Student Information
Manage-ment System moves to
Phase I.

Page 2

School lets students lead confer-
ences with parents.

Page 3

Answers to Frequently Asked
Questions on AYP.

Page 4-5

Idaho’s School Report Card for
2002-03.

Page 6

A review of ldaho’s efforts to
improve education services to Limited
English Proficient students.

Page 7

Groups work to improve children’s
eating habits.

Calendar of events.

marks and what they meant for young
readers. Today we can look back and
see how over time, student reading skills
improved from that initial baseline.

We are still early in the NCLB
implementation process, and still estab-
lishing our baselines in the NCLB-
required reporting areas.

My prediction is that we will follow
the proven course of collecting good
information, analyzing strengths and
weaknesses, and putting what we have
learned into effect where it matters: in
the classroom.



